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PROPOSED MUSIC PROGBAM roR THE PUBtIC SCIDOIS OF lDOPES'ION 
Hoopeston is an industrial town of about seven thousand 
people which bas a school system consisting of four grade 
schools with grades one through six, a junior high school with 
grades seven through nine, and a senior high school with 
grades ten through twelve. '!his school system has about 
sixteen hundred and fifty students in attendance. 
For this student body there are three msic instructors. 
One vocal instructor bas three grade schools and the other 
vocal instructor one grade school, junior higjl, and senior 
high school. The band instructor handles all the instrumental 
work from grades four through twelve. 
The policy for the music department as stated in the 
Policies and Procedures 1957 ?Aanual md.e up by the Hoopeston 
Board of Education states: 
Vocal music is taught one period twice a week to 
all students in the grade schools. The vocal msic is 
optional in the high school, where 1 t is taught one 
period each day. The purpose is to develop an under-
standing and appreciation of good msic and the plea.sure 
of i:e.rticipation. 'lhe skill in the use of the voice 
is developed later. An understanding of other people 
and races is developed through participation in singing 
folk songs. '!he extra curricular work of the vocal 
music consists of participation in solo, ensemble and 
1 
chorus for the purpose of contests and public entertain-
ment. All students should be encouraged to take part. 
:Band in the grade schools is taught only to students 
wishing to take it. Instruction on some instrument is 
given so that ea.ch student receives lessons at least 
twice a week. Band is also optional in the junior high 
and senior high schools. A class once a day' of the 
whole band is given with individual and group instruction 
during the week. · 'lb.e purpose of this training is to 
develop an appreciation of good band music and also to 
develop skill on a particular instrument. 'llle band 
extra. curricular work is to give training in solo, en-
semble and entire band for contests and public appear-
ances. All students should be encouraged. to participate 
in the band for the enjoyment of playing togetfer and 
the experience of appearing before the public. 
1Board of Fducation District 4, Hoopeston, Illinois, 
"Policies and Procedures V.anual, " Revised 1957, p. 6-7. 
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THE CHILD 1 S BI!J.J OF RIGHT3 IN MtJS IC 
As a program is made out 'lhe Child 1 s Bill of Rights in 
Music as agreed upon by the Music Educators National Confer-
ence should be used as a guide: 
Every child has the right to full and free opportunity 
to explore and develop his capacities in the field of 
music in such ways as ~ bring him happiness and a sense 
of well-being; stimulate his imagiQS.tion and stir his 
creative activities; and make him so responsive that he 
will cherish and seek to renew the fine feelings induced 
by nusic. 
As his right, every child shall have the opportunity 
to experience music with other people so that his own 
enjoyment shall be heightened and he shall be led into 
greater appreciation of the feelings and aspirations of 
others. 
As his right, every child shall have the opportunity 
to make msic through being guided and instructEd in 
singing, in playing at lea.st one instrument both alone 
and with others, and, so far as his powers and interests 
permit, in composing msic. 
As his right, every child shall have opporti.mity to 
grow in msical appreciation, knowledge, and skill, 
througjl instruction equal to that given in 8l\.V other 
subject in all the free public educational programs that 
J'l'SY be offered to children and youths. 
As his right, every child shall be given the opport-
unity to have his interest and power in msic explored. 
and developed to the end that unusual talent 'I1B3' be 
utilized for the enrichment of the individnal and soc-
iety. 
Every child bas the right to such teaching as will 
sensitize, refine, elevate, and enlarge not only his 
appreciation of music, but also his whole affective 
nature, to the end that the high pirt such developed. 
feeling IDa\V plq in raising the stature of mankind 
3 
my be revealed to him.2 
2Resolutions adopted by the Mlsic Educators National Con-
ference at its biennial convention, St. Louis, Missouri, March 
1950--Prepared by the Council of Past Presidents, which by 
constitutional provision of the MENO is the official Committee 
on Resolutions. 
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PURPOSES OF THE SCHOOL MUSIC PROGRAM 
Music is an international language that knows no national 
barriers. ~sic is used all through life by most everyone, 
for this reason all students should have some knowledge of it 
in their education while they attend school. The public school 
is not the place to develop skills, rudiments and pleasure for 
individuals' use. Music mst be an experience taught so de-
lightfully, so satisfying during school days that a very large 
m.llilber of children will learn to love it deeply. By this ex-
perience they will learn to pJ.a.y and sing well enough that 
when school days are over they will still want to continue to 
play, sing, and listen, perhaps even create. ~ey will 1Amlt 
to keep on studying, so as to achieve more and more skill, 
and to obtain greater satisfaction from their own performance. 
Because of their love for nusic they will want to associate 
with other people who also love it. In the end msic becomes 
for them a release from dullness and frustration, sometimes 
from pa.in. It is the exalter of the hwre.n spirit, a stimulant 
tol\El.rd a n:ore friendly attitude as they mingle with other 
humn beings, a necessary part of normal, happy living. 
In a statement m:i.de by Heinrich Heine, he said: 
5 
'lbere is something marvelous in music. I might almost 
SS1' it is in itself, a marvel. Its position is somewhere 
between the region of thought and that of phenomena; a 
glimnering medium between mind and mtter, related to 
both and yet differing from either. Spiritual, and yet 3 requiring rhythm; material and yet independent of space. 
'lbere are six branches of msic education: singing, 
rhythm, creation, performance, listening, and correlation. 
These are fairly simple and obvious but they are concise and 
if considered seriously could result in a better planned 
curriculum. 
Ml.sic education 'f1E3' be divided into six areas of approach: 
first, in the kinder~en the child is self-centered and an 
approach reaching the individual's child is necessary. Second, 
in grad.es one and two the child is a poor subject for regimen-
ta tion and must be reached by creative means. 'lhird, in grades 
three and four the child is becoming more expansive and ad-
venturous and needs challenging activities. Fourth, in grades 
five and six the child is becolling more relaxed and casual 
and beginning to desire a social life. He also bas a desire 
to compete and &ain prestige. '!his is a good time to- introduce 
3c. C. Trandstead, "Basis Objectives of Ml.sic JH.ucation at 
the Secondary Level," Ml.sic JH.ucators Journal, Vol. 44, No.3, 
(January 1958). p. 24. 
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the instrumental program. Fifth, in the junior high school 
which consists of grades seven, eight, and nine, the child is 
veey active in the social world and has need for something to 
show his success, e.g. sports, clubs, band, and orchestra. 
Sixth, the senior high with grades ten, eleven, and twelve is 
a continuation of the social world and need to perfect alreaey-
g,ained knowledge. There also is a desire to show ability to 
perform for others. 
In the statement by Nicholas~ :Butler, former pre-
sident of Columbia University, which was given to help the 
music educators remember that their responsibility also lies 
in both fields of education and music: 
There are five tests of the evidence of education-
correctness and precision in the use of the mother tongue; 
(2) refined and gentle manners, the result of fixed habits 
of thought and action; (3) sound st.a.ndards of appreciation 
of beauw and of worth, and character based on those atand-
ards; (4) power~ habit of reflection; (5) efficiency or 
the power to do. 
If the elementary school music program is to be effective, 
it mst become a part of the training of each student, and it 
4c. c. Trandstead, "Ba.sic Objectives of !fusic l!klucation at 
the Secondary Level," )ob.sic Fducators Journal, Vol. 44, No. 3, 
(January 1958)' p. 24. 
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mu.st become a i;:art of the school and comrrnmity life to an 
extent which is not commonly found toda_v. Music mst become 
a part of the total perso:nali ty and being of all students. 
Ml.sic cannot be expected to play an equal pa.rt in the lives 
of every one. It is important that the opportunity exist 
whereby each individual may i;:articipate according to his 
own need. 
It could be asked for whom the junior and senior high 
school music should be planned. IJhe answer is furnished in 
the widely known book on the high school msic written in 194o 
by Peter Dykema and Karl Gehrkens: 
To be consistent, mu.st we follow the trend of general 
education and give some training to all the children, 
trusting that in doing this, we shall bring to light mch 
more talent than would be attracted by smll selective 
classes. But, having uncovered special msic ta.lent, 
would it not be negligent of the need of developing lead-
ers in our democracy if this talent were left umtilized 
and unguided in our schools? Our answer, t..1-ien, to this 
issue is that we mu.st first provide opportunities for all 
the children to obtain at least enough acquaintance with 
msic througb performance and listening so that msic will 
be a vital factor in their lives. After the needs of the 
DBSS are attended to, opportunities, as far as is possible 
under local conditions, mu.st be provided fgr the more 
talented students to develop their powers.? 
5peter w. Dykema and Karl W. Gehrkens, 'I.he Teachi~ and 
Ad.ministration of Hi School Music (C. c. BirCbard &o. ), 
ston, 
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OUTLTh"E OF PROPOSED MOS IC PROGRAM 
'!he first thing to do in setting up a good curriculum 
is to outline the duties of each individual in the chain of 
comna.nd in the school system. Starting out first with the: 
I. Administrator. 
A. Establish msic as an essential i;art of the 
curriculum. 
B. Make an effort to provide a well balanced 
special service program. 
c. Clarif'Y the role of misic supervisor. 
D. Include adequate budget for facilities and 
equipment and make provisions for upkeep. 
E. Encourage attendance at clinics and professional 
meetings by granting professional leave to teachers. 
II. Music supervisor. 
A. Duties to administrator. 
1. Assist in securing teachers. 
2. Participate in faculty meetings and curriculum 
planning groups. 
3. Aid in fornnl.ating school policies. 
4. Increase understanding of responsibility, 
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service and need among all personnel. 
5. Offer advice concerning budget. 
6. Pr~te an understanding of the mu.sic 
program. 
7. Assist principals in planning most eff active 
use of special teachers' time. 
B. Duties to teachers. 
1. Provide conferences and demonstrations for 
groups and individuals. 
2. Acquaint new teachers with program. 
3. Stimulate preparation and use of teaching 
materials. 
4. Provide leadership for in-service education 
development of instructional mterials and 
guides, and for professional inforna.tion to 
be shared. 
5. Give encouragement and help each teacher to 
make his best contribution. 
6. Assist in maintaining a balanced program. 
7. Cooperate with out-of-school activities. 
8. Assist in determining the amount and quality 
of material and equipment needed. 
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9. Plan with the teacher for education of nusic 
program. 
C. Duties to comnunity. 
1. Interpret program to community. 
2. ).Bke use of radio, the press and television 
as resource to school and community. 
3. Coordinate school and community activities. 
4. Encourage creative experiences for children. 
An outline of the mu.sic program for the different grade 
levels: 
I. Ml.sic supervisor. 
A. Functiona. 
1. Encourage use of music in classrooms. 
2. Recommend activities which class room teachers 
can carry on without specialized help and 
special services which can be used most 
eff actively. 
3. Furnish leadership in planning music workshops 
during pre-school conferences. 
4. Make use of community resources and outside 
consultant help. 
5. Recommend that provision be made in budget for 
11 
securing personnel, materials, and equipment. 
6. Act in an advisory capacity. 
7. Recommend. materials. 
'!his proposal of a music program for the Hoopeston schools 
is a general outline. '!here is mch to be considered. and done 
before the program na:y be put in to opera ti on. 
'lhere are basic objectives for the teachers and music 
supervisor to consider while giving instruction to the pupil: 
1. Achieve a lasting enjoyment of good music. 
2. Discover how to work effectively for and with others. 
3. Explore the area of msic as a language, art and as a 
cul tura1 heritage. 
4. Correlate msic with other school courses and act-
ivities. 
5. Develop special msic t.alents. 
6. Provide opportunity for wholesome recreation in sing-
ing, playing and listening. 
7. Encourage capable youth with an interest in music, who 
might not otherwise be sufficiently interested in 
edncation to remin in school long enough to complete 
their high school education. 
8. Provide an opportunity for group activity which is so 
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important to students. 
9. Provide a means of expression. 
10. Provide a form of wholesome group activity. 
11. Develop self discipline and cooperation with others. 
12. Provide a means of introducing good musical per-
formances and experiences to students, pa.rents, and 
community. 
I. First and Second Grad.es. 
A. Activities which can be carried. on by classroom 
teacher with help of supervisor and grade voe.al 
instructor. 
1. Initiate a singing program through use of 
rote songs. 
a. Patriotic songs. 
b. Folk songs. 
c. Fun or recreational songs. 
d. Community songs. 
e. Religious songs. 
2. Begin simple, rhythmic activities. 
a. F11ndamental mvements. 
b. Singing games. 
(1). Recordings are available to assist 
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tea~ers with teaching of songs and 
rhythmic experiences such as: 
(a). New Music Horizons Series by 
Silver :Burdett Compalzy'. 
(b). Our Singing World Series by 
Ginn and Compaey. 
(c). Music for Living Series by 
Silver Burdett Co:mpa!zy'. 
(2). 'Ihe music supervisor can recommend 
1/.18.ys of sharing abilities of the 
teachers within the school. 
B. Materials and Jquipment. 
1. Desk copy of adopted texts for ea.ch teacher. 
2. Supplemental materials for teachers. 
3. Community song collections and recreational 
songs. 
4. Recordings to accompany basic text. 
5. One adequate three speed record plSlfer. 
6. Piano (not absolutely essential) but desireable. 
7. Rhythmic instruments. 
III. Third and Fourth Grades. 
A. Activities of previous training continued.. 
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'B. 
1. Use of autohai-p, bells, tonettes and rhythm 
band. 
2. Opportunity for singing in harmony. 
3. Creative listening. 
Materials. 
1. 
2. 
3. 
4. 
Set of adopted text books. 
Professional books for teachers, incluiing 
supplemental teaching :naterials. 
Library books about music. 
Instruments. 
a. Au toharp. 
b. Tonettes. 
c. Rlzy'thm instruments. 
d. Additional recordings for listening and 
rhytr..mic program as well as for singing. 
IV. Fifth and Sixth Grade. 
A. Ex:I:e.nsion of music program in the reythmic, 
creative and listening activities. 
B. Introduction of instrumental program for those 
that desire it. This part to be handled. by the 
instrumental instructor of either senior high 
or junior high or both. 
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C. M:iterials. 
1. Set of adapted texts for vocal music. 
2. Library of recordings and other supplementary 
materials expanded.. 
3. More class room equipment. 
4. Instruments to be purchased by each student 
who desires training in this field. 
V. Seventh, Eighth and Ninth Grades. 
A. Required general mnsic with one period per week 
as minimum. 
B. Elective. 
1. Glee clubs and chorus. 
a. Minimum of two periods per week. 
2. Class instruction in instrumental nusic. 
a. Minirwm of one period per week. 
3. Band and Orchestra or both. 
a. Minimum of two periods per week more 
needed. 
b. In ninth grade, introduction of elementary 
music theory pertaining to melodies and 
chords • 
. c. Outside study of music desired in ninth 
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grade. 
d. Introduction to study of solos for in-
dividual training. 
e. Introduction to ensemble playing with 
public appearances. 
VI. Senior High School. 
A. Required general music with one period per week 
for community singing or musicial programs. 
B. Chorus. 
1. Boys, girls, and mixed. 
a. Solo and ensemble for public programs. 
2. Practice five periods per week as minimum. 
c. Band and Orchestra or both. 
1. Practice of five periods per week as minimum. 
2. Special sectional rehearsal, one period per 
week as minimum. 
3. Private lessons outside school desired. 
4. Solo work.for individual. 
5. Ensemble work to further group cooperation. 
D. Elective class with credit. 
1. Basic harm:>ny. 
2. Appreciation. 
17 
a. Listening to records. 
b. ADalysis of d.iff erent forms of music. 
'lhere is now the matter of instructional mterial that 
has to be selected.. In the lower grades whatever material 
picked out should be a series. The reason for this is that 
using the same series gives a gradual degree of development. 
No two series will develop in the same way, therefore the 
different series should not be mixed. In the upper grades, 
the naterial used will be to develop the type of orgfillization 
that is desired. Of course, there should be some of each 
type of mterial used in order to broaden the students ex-
periences and also to meet the needs of all, since not all 
students will enjoy the same type. of music. 
Next, the periods would have to be scheduled to get the 
most benefit out of each of the teacher 1 s services. Proper 
use of the teacher's time is the important factor. Hoopeston 
is a town that enjoys good music; there is no problem of 
selling the music program to the school system. 
FACULTY CO-OPERATION WITH MUSIC 
'lhe following quotation from the Ml.sic Fducators 1 
Journal should be included with this paper as a word of 
advice to all DUsic instructors. It is seen frequently. 
Me.ey ms ic teachers have been harmed by it. For many it 
stands directly in the way of success: 'What is it? 
J!'acul cy distrust: 
Music people are a bad lot it seems. We as music 
people are not alweys skilled in faculty relations, 
and we could use some of this skill. :Fa.cul cy support 
helps. 
Try to secure the support of the rest of the 
faculty. Once you experience a whole-hearted facul cy 
support of your msic program, you will never want to 
be without it. 
When others work with you, your objective is oore 
easily reached and the quality is higher. 
Never make an eneJl\V if you can help it, you only 
hurt yourself. Make friends, be kind to everyone, you 
can always use friends. 
Start the first time you meet some one. Be ready 
to listen if he leads the conversation. If he makes a 
statement that doesn't ring true to you, it is usually 
best to let it pass. 
If you feel that the facul cy is not supporting the 
music program check your methods, ideas and personali cy. 
Try to find out the type of music that the adminis-
trator desires. If you try to meet his requirements 
you will have his support. If you get his support the 
rest of the faculty will usually fall in line. 
After you have the support of the ad.minis tra tor 
then go out and win the support of the faculty through 
kindness and consideration. 
Ask your faculty for ideas as to how the mu.sic 
program could be ma.de more beneficial to the pupils. 
Let th.em know your problems, and inquire if there is 
anything you might do to help th.em solve their problem. 
Speak to them by name, compliment them on their suc-
cesses and listen closely to what they have to say. 
Praise their strong points to others. Our comments 
will usually be relayed back to them and this makes 
for successful relations. Ee the same in victory or 
defeat. Try to like the entire faculty and this will 
encourage th.em to like you. Seek weys to help th.em 
with their work. Always be alert for opportunities 
to have your youngsters sing or play on their pro-
grams. Remember, faculty support strengthens any 
nmsic teacher,.. This support will make you happier 
in your work. o 
6w. A. Larson, "Bibliography of Research Studies in Music 
F.ducation, 11 Music Fdu.cators Journal, Vol. 3, March 1958. 
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CONCLU3ION 
It would be wise, as a conclusion, to think of all the 
boys and girls who have been educated through music in the 
light of the words of Bulwer Sytton: 
Music, Once admitted. to the soul, becomes a sort of 
spirit, and never dies. It wonders unperturbedly through 
the halls and gfllleries of the memory, and. is often 
heard ~in, distinct and living, as when it first dis-
placed the wavelets of air. 1 
1c. C. Trandstead., 11Ba.sic Objectives of Mu.sic E:lucation at 
the Secondary Level, 11 Ml.sic E:lucators Journal, Vol. 44, No. 3, 
(January 1958) , p. 26. · 
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